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Learning Commons:
Addressing the Needs of Commuter Regional Campuses

Nancy H. Dryden
Director, Regional Campus Libraries
University of Connecticut

Shelley G. Roseman
Director, Waterbury Campus Library
University of Connecticut

Abstract

The Learning Commons concept in academia is now fairly mainstream and in the
evaluation phase at many institutions. This model is gradually making its way
into non-residential campuses and proved to be a challenge for five regional
libraries of a state university who sought to establish user-centered environments
on a shoe-string budget and tight quarters. These Learning Commons initiatives
addressed the needs of urban, suburban, and rural based libraries whose student
populations ranged from under 300 to nearly 2,000. While there was no single
model to address student needs at all campuses, there were commonalities in
users’ expectations that guided the process and allowed the libraries to seamlessly
integrate new services in support of student learning. This case study describes
the tools used to gauge the needs of the University of Connecticut’s regional
campus users to enable the libraries to launch learning commons that reflected the
unique needs of non-residential users.

Adapting the Learning Commons Model

The Regional Campus Libraries at the University of Connecticut were charged with proposing Learning
Commons plans for its five regional campuses which cater exclusively to commuter students. The campuses are
now bringing together much of the new technology and services that these students require to complete their
assigniments, thereby adapting the Learning Commons model to meet unique student populations.

In defining “regional campus libraries,” this case study adhered to the National Center for Education
Statistics (NCES) designation as described in Brandt, F rederiksen, Schneider, & Syrkin (2006), referring to
permanent facilities within a “commuting distance” offering distinct majors and both undergraduate and graduate
programs.

By focusing on the specific climate of each campus, space was reinvented to address the needs of non-
residential students within urban, suburban, and rural settings. Incorporating commons service models into regional
academic libraries meant addressing the diverse needs of commuters and non-traditional learners who often sought
quiet above all else as they breezed in and out of campus, yet required occasional group space for projects; and by
providing effective one-desk support that addressed reference, writing, and technical support.

Literature Review

Identifying learning commons literature that addressed the needs of students who are rarely on campus for
more than the time they have to spend in classes, yet often sought quiet or group study space in between jobs and
homes, required some digging. Surprisingly, there was a substantial lack of material where commuter campuses
were concerned in view of the fact that that approximately 86 percent of college and university students were
defined as commuter students - “that is, students not living in university-owned housing.” (Tenhouse, 2002) Sloan
reports that “half the nation’s twenty million college students” are considered commuters.”(Sloane, 2008) Lack of




literature may be linked to the fact that regional libraries are often considered “second-class citizens™ in the library
system if the target audience is undergraduates who don’t typically pursue “research.”(Webb, 2000, p. 87)

The “Information Arcade” at the University of lowa (Creth & Lowry, 1994) transformed thousands of
square feet of space with a generous six figure grant and involved numerous stakeholders (Lowry, 1994) . This may
well have paved the way for the abundance of literature that ensued on the learning commons concept, however
much of this literature describes collaborative environments among larger residential universities. A review of the
literature using alternating terms of “learning commons” and “information commons” (Beagle, Russell, & Bailey,
2006) was replete with scenarios comparable to that of the University of Iowa. In searching for “blended learning”
(Garrison & Kanuka, 2004) and its applications to commuter libraries, again the literature review was disappointing
with regard to a commuting student population. Bierce Library at the University of Akron (Franks & Tosko, 2007)
addresses diversity within the Learning Commons model and includes “a significant number of adult learners and
evening students” in its model to some degree. Because diversity of user population is what defines regional
campuses, their focus on diversity of ability was not applicable. Ohio University did not initially include regional
campuses in learning commons planning in 2004. They subsequently introduced a regional campus learning
commons in response to “an increased need for a gathering place for students since they do not have residence
halls.” (Ohio University Chillicothe's learning commons, 2007)

Although the enrollment and culture greatly deviated from that of the regional campuses at the University
of Connecticut, planning efforts relied heavily on the unpublished plan of the University of Connecticut Learning
Commons Project Team, which focuses on the needs tof the main campus in Storrs. The plan, as with so many
others during the past decade, was guided by Lippincott’s mission of a learning commons: “to leverage the
intersection of content, technology, and services in a physical facility to support student learning.” (Lippincott,
2006) Main campus findings provided much insight into the survey literature that subsequently impacted the
regional campuses’ initiatives.

Learning Commons Project: Main Campus

The University of Connecticut (UConn) is a research intensive university and the state’s-flagship institution
of higher learning with enrollment of over 29,000 students. The UConn Libraries consist of 2.7 million volumes and
over 91,000 currently received print and electronic journals across six campuses, with the main campus library, the
Homer Babbidge Library (Babbidge), housing the majority of the holdings. Babbidge was built in 1978 and
completed a $40 million renovation in 1998 and is located at the center of the Storrs academic core, serving both
graduate and undergraduate programs.

The genesis of the Learning Commons projects at the regional campuses grew out of the successful
beginnings of an initiative at the main campus library. A team of staff members from the UConn Libraries and the
Institute for Teaching and Learning (ITL) was formed in late May 2006 to build on the elements of a Learning
Commons that were already in place on Level I of Babbidge. These elements included: a large computer lab,
internet cafes, hands-on information technology training rooms, wireless Internet, [T support, and reference and
research services. The team shared the concept with various components of the university community to obtain
feedback and suggestions and to develop partnerships. They learned that there was a strong interest in consolidating
academic support services, for creating learning spaces outside of classrooms, and that the commons be a support
mechanism for the General Education competencies skills that are required of all undergraduate students. These
competencies include computer technology, writing, quantitative skills (Q), second language proficiency, and
information literacy.

Funding for the Babbidge Learning Commons started with the project team partnering with the University
Foundation. They began by identifying three specific aspects of the Commons that would be targets of the
fundraising: iStudios (group study rooms with collaborative workstations), tutoring studios, and Media Studios
(studios for editing digital media projects). Specific alumni class gifts and target amounts were established. As space
for the Writing Center, Q tutoring, and the Learning Resource Center (LRC) was made available for campus
partners to bring these outside units into the Library, those partners contributed furniture and equipment as
appropriate. In addition, the team received funds from the UConn Libraries’ equipment budget to fund iStudio
workstations.




Regional Campuses

In addition to the main campus in Storrs, CT, there are five regional campuses across the state: Avery
Point, Greater Hartford, Stamford, Torrington, and Waterbury. All campuses started as “feeder schools” to the main
campus where students completed their first two years of an undergraduate degree at the regional campus before
transferring to Storrs, and they still serve in that capacity as well as now offering undergraduate four year degrees
and seven graduate degrees at four of the campuses. The source of enrollment data used in planning was generated
by the University’s Office of Institutional Research. (University of Connecticut Office of Institutional Research,
2007) In the fall of 2009, the regional campuses served nearly 21percent of the undergraduate enrollment at UConn
and 32 percent of the graduate enrollment (not including the Health Center and Law School). Each campus has its
own identity, serving traditional and non-traditional students at various locations across the state.

The Avery Point campus, located on the Long Island Sound in southeastern Connecticut, has a focus of
marine sciences and maritime studies. It enrolls 713 undergraduates and offers four- year degrees in Coastal Studies,
Maritime Studies, American Studies, and a Bachelor of General Studies (BGS). There are 38 students in the
graduate program in the Marine Sciences department, which also supports the Coastal Studies program. (Heckman
& Heckman, 2009)

The Greater Hartford campus, in suburban West Hartford, has a focus on metropolitan issues, public policy,
and health policy. There are 1,299 undergraduate students and available majors include: BGS, Business and
Technology, Human Development and Family Studies (HDFS), Psychology, and Urban and Community Studies.
Two master’s programs in Public Policy, an MSW and PhD in Social Work, the Teacher Certification Program for
College Graduates (TCPCG), and an MBA, EMBA (Executive MBA), and MS in Accounting account for 1,470
graduate students.

The campus in urban Stamford enrolls 1,294 undergraduate students and has had four- year majors since
the 1970°s. Currently available degrees include American Studies, BGS, Business and Technology, HDFS,
Economics, History, English, Political Science, and Psychology. There are 492 students in the MBA program. The
focus of the Stamford campus is International, Business, and selected arts and sciences programming.

The smallest campus, Torrington, is in the northwest corner of the state and currently enrolls 273 students.
The rural campus’ focus is arts and humanities and there are no graduate programs offered. Students can complete
bachelor's degree programs in American Studies, BGS, Business and Technology, HDFS, Psychology, and Urban
and Community Studies.

Another urban campus is Waterbury and its focus is on Civic and Community Engagement. There are 909
undergraduate students and the campus offers majors in American Studies, BGS, Business and Technology, HDFS,
English, Psychology, and Urban and Community Studies. There are 120 students in the MBA program and 18
students in the TCPCG.

Each regional campus has its own library, with volume counts from 16,000 to nearly 100,000, operating
primarily as a public service operation for its campus. Together with Babbidge, these UConn Libraries share a single
catalog and form a single collection; each library unit serves as a full gateway to the entire collection. The Libraries'
networked resources, including databases, journals, books, and reference tools, are available to all members of the
University community via the Internet.

Extending the Learning Commons to the Regional Campuses

In the spring of 2007, staff at the Regional Campus Libraries (RCL) began consulting with the main
campus Learning Commons Project Team. The RCL Learning Commons Team was formed with a membership of
five RCL Directors, two staff members, and the RCL’s Area Head. By June 2007, the RCL staff had created a goal
for the Area, “to develop plans for transforming student learning spaces” understanding that these would most likely
vary from library to library. The team created a Project Plan that included information gathering, conversations with
communities, and planning and development phases (Appendix A). On June 5, RCL Directors and other staff
members attended a Northeast Regional Computing Program (NERCOMP) Special Interest Group (SIG) workshop
called Uncommon Commons in Norwood, Massachusetts to learn how four libraries had used the concept of the




“commons” in unique ways. Team members surveyed local libraries and made site visits to local university libraries.
Throughout the next six months, members of the main campus’ LC Project Team made “road show” visits to each
campus to educate various campus constituencies, sharing insight based on their extensive research of what a
learning commons is and the ways current students learn. This enabled directors at each RCL to have conversations
with campus directors, faculty, students and staff in student services, writing center and tutoring services, IT, and the
library.

Creating a Survey

Because students at the regional campuses commute from various distances (there is no on-campus housing
at any campus), the campuses were challenged to provide facilities and services that would accommodate the
students’ needs. The team believed, as Forrest and Halbert (2009) later said that, «...like politics, all information
commons are local.” The next step for trying to ascertain how a learning commons could work in the specific
environments of regional campuses was to conduct a survey.

Initially, the team crafted a survey that focused on the libraries and discussed the idea of doing a different
survey for each campus. The team shared a draft of the survey with writing center and student services staff at the
campuses and decided that a survey that included questions about the other learning components would be more
useful. At this point, the learning commons concept became a collaborative initiative, helping to set aside the issues
of funding source or staffing the units. There was noticeable campus buy-in once the intent of the survey was
clarified: to discover how students used various campus services and how they felt the services could be improved.
Sections in the survey (Appendix B) included: Research and Studying Environment; Library; Writing Center;
Tutoring Services; and Technology. The survey was administered in January 2008 using SurveyMonkey software.
An email was sent to nearly 5,800 undergraduate and graduate students via listservs at each campus including a link
for the survey (Appendix C).

Results of the Survey

RCL staff analyzed and tabulated the data and distributed the results to other campus constituencies. The
survey yielded a surprisingly high response rate of 17 percent among enrolled students, representing the preferences
of some 75 percent of undergraduates and 25 percent graduate students. Forty nine percent of the undergraduates
were first-year students. Of the 30 questions, the first three were demographic, relating to respondents’ status, years
of attendance, and primary campus affiliation. The remaining questions were in a Likert-type format to measure
students’ satisfaction and preferences with regard to the library, writing center, tutoring services, and technology
support. The survey included one open-ended question per section allowing respondents the opportunity to suggest
improvements. As with many residential campus students, the sampling of the commuters showed preferences for
extended hours, liberal food policies, and collaborative learning environments. There was also an expectation of
one-stop access so that tutoring and technical support would fall within the confines of the library.

With a 79 percent satisfaction rating, the regional libraries were clearly in a positive zone. The survey
verified that students used the library primarily to study or use computers. Computer use was equally divided
between classroom tasks and personal/recreational use. Of the 454 open-ended responses generated in response to
“Please let us know what we can do to improve your research and studying environment,” nearly 30 percent
expressed the need for more lenient food and beverages policies. Of significant concern, representing nearly half of
the comments, were complaints over excessive noise and shortage of study rooms. Some 75 comments sought
additional computers with larger work areas and access to electrical outlets. Forty five comments suggested more
comfortable furnishings and enhanced lighting. Unlike students at residential campuses, regional respondents
portrayed the library less as a social venue, and more as a much needed place to complete class assignments
individually or collaboratively to complete group projects.

There were numerous expressed concerns with the writing center and tutoring services, with 30 percent and
24 percent satisfaction rating (respectively). When asked “How many times do you use the writing center (or
tutoring services) in the course of an academic year?” 65 percent of respondents indicated “not at all.” While 375
and 228 (respectively) reported limited writing and tutoring center use due to insufficient staffing, hours, and lack of
visibility, a comparable percentage reported that “I don’t need writing/tutoring help.” Of the 259 open-ended
comments inquiring about improvements to the writing center, 25 percent suggested the need to publicize the center




and to make it more accessible. The 219 open-ended comments relating to tutoring services voiced comparable
concerns. From these results, it seemed evident that providing more visibility to these services would enhance use
and promote increased satisfaction among students.

Technical support services on campuses had a 57 percent satisfaction rate among respondents. Respondents
indicated comparable use of campus computers for course assignments /web management system and personal
/recreational use. Unlike responses for other campus units, the 31open-ended responses inquiring about
improvements for technical support included only discipline specific software suggestions rather than enhanced
services. From these results, it seemed evident that students considered themselves technology veterans and were not
interested in classes or workshops to enhance or learn new skills.

Next Steps

The survey indicated that students were receptive to the idea of a learning commons that would provide enhanced
library resources, improved furnishings, and tutoring and technology services. Each of the five regional libraries
proceeded with a plan unique to their campus, within a short period of time and limited funding, sharing some
commonalities that included

Aggressive weeding to open up space within the library,

Increased collaborative learning opportunities,

More lenient food and drink policies,

Upgraded library terminals to include MS desktop applications software,

One-desk service to replace traditional reference desks,

Enhanced signage,

Established collaboration with writing/tutoring centers,

Upgraded furnishings, and

Emphasis on optimizing space without undergoing extensive remodeling/construction.

Planning at each Campus

As each regional campus has its own identity and academic focus, so too each regional campus library’s
efforts towards introducing Learning Commons components onto its campus would vary. [n some ways, the
facilities in Stamford and Waterbury, the urban campuses, were out in front as they had newer buildings. The
libraries at Avery Point, Greater Hartford, and Torrington were in older buildings; the Avery Point library was built
in the 1930’s and Greater Hartford and Torrington in the 1960°s, with little renovation and minimal upgrading to
furnishings in the interim. Thus, Stamford’s library, built as part of the larger, one-block campus in 1998, included
several group study spaces, data jacks, wireless connectivity (by 2001), and soft-seating areas. Waterbury’s campus,
built in 2003, included a library with pop-out data and electrical outlets on side tables, soft-seating areas, and group
study rooms. However, both campuses require enhancements to better serve their users in a Learning Commons
environment.

The Avery Point library was furnished in 1967 and had received minimal upgrading, including wiring for
technology, air conditioning for the first floor only, and wireless access. There existed study tables and carrels, with
a leaky skylight on the second floor, and only one group study room that included compact shelving for journals. In
2007 and 2008, library staff met with the Academic Center, comprised of tutoring and technology support, to
discuss merging all units. The Academic Center, located in a separate building on campus, opted to remain in their
current location. Staff from the library and the Center are currently collaborating in a variety of projects: a librarian
serves an hour a day in the Center, student workers are cross trained, and the both units maintain a variety of web
2.0 tools. (Heckman & Heckman, 2009) The Avery Point library is slated to receive $3 million to upgrade the
library building as part of a state plan. The library pledged to commit funds to upgrade furnishings on the first floor
of the two-floor building in summer 2009. Soft-seating areas, individual carrels, café height tables, and a
collaborative workstation with a 24 inch monitor currently fulfill some of the needs identified by students in the
survey. Future enhancements include upgraded wiring throughout the library, two iStudios for the second floor, an
electronic classroom, reduction of the stacks, and additional soft-seating.




The Greater Hartford’s library, named the Harleigh B. Trecker Library, was built in the mid-1960s and has
also had little renovation and maintenance to the building for nearly four decades. The campus formed a Learning
Commons Committee which was co-chaired by a librarian and an IT staff member in 2007. One year later, the
committee concluded that it wasn’t feasible to move the IT services, the writing center, tutoring support, student
advising, and the library - scattered throughout the campus - into a single location. The committee recommended
the development of a Virtual Learning Commons that would provide a portal to each function from the campus web
page. The Trecker library created commons-like spaces by utilizing existing and donated furniture from a cafeteria
on campus and by clearing out a room that had previously held library stacks. It created a large, wireless group study
room, and extensive weeding of reference materials and print journals allowed for a “parlor” area with soft seating.
The promise of repairing the roof of the library building became a reality and served as the impetus for the UConn
Libraries to update the furnishings. A library services one desk was custom built and includes an area for a reference
librarian, eliminating the separate reference desk area. In the spring of 2009, the library received a makeover with
new furniture and new signage. This included café tables and bright-colored chairs; single person study tables; a
large group consultation table; several soft seating areas; chairs with laptop “tablets;” cloverleaf-shaped tables for
computer workstations, carpeting, and vertical blinds. The second floor group study room received smaller
reconfigurable tables and new chairs, a projection screen, and a projector to allow this room to be used for library
instruction. The Libraries anticipate further upgrades, including wiring, iStudios, new stack ends, renovated group
study rooms, and a renovated staff area.

In many ways, the Stamford campus has the most natural situation to create a learning commons. The
campus is housed in one three-story building the size of a city block and has a street-side concourse. The library,
café, bookstore, and art gallery all have first-floor entrances from the concourse and therefore are highly accessible.
The campus computer lab, writing center, and the Source for Active Learning (tutoring center) were located on the
3" floor and less accessible. Library staff met with the campus director and staff from the Writing Center, Source,
Student Services, and the Computer lab to discuss moving components into the spacious library. The Writing Center
and the Source were very interested, as their current location was remote and could easily be moved. In the fall of
2007, initial collaboration included holding Writing Center workshops in the library electronic classroom. This
classroom, the Thomson-Reuters eClassroom, was upgraded with a new teaching workstation, enhanced lighting,
replacement laptops, and a new AMX control system. Subsequently, two new projectors were installed. In the
spring of 2008, back journals were weeded to allow the removal of 16 stacks, and space was opened up to allow for
the Writing Center and the Source which relocated to the corner of the first floor of the library. Future plans will
explore the option of moving the computer lab into the library; building iStudios, tutoring, and media presentation
rooms; upgrading furniture; and creating a central information desk that could house IT students as well as
librarians.

The smallest campus, in Torrington, is in a building built in the 1960’s with library furnishings that were no
fresher. The Learning Center, which houses writing and tutoring services, had been renovated and is located across
the hall from the library. Since the computer lab was situated nearby, combining services on such a small campus
seemed impractical. The focus for the library then became upgrading the facility and furnishings. In spring 2008,
UC Libraries purchased soft seating, including an upholstered chair with a tablet arm, a collaborative table with a
large monitor, and four task chairs. In fall 2009, the campus director enhanced this purchase with three study tables
and twelve chairs, and in fall 2009 subsequently matched funding for computer cloverleaf workstation tables. The
library has also put in place a collaborative effort with the Learning Center to cross-train staff members and student
workers. Future needs include air conditioning, upgraded wiring, new lighting, and group study rooms.

The urban Waterbury campus, in one three-story building, was built in 2003. Because of a growing
awareness of the Learning Commons concept, the Writing Center was placed within the library. Subsequently the
Math Center relocated to the library as well because of limited space issues on campus. The Math Center room now
serves a dual-purpose, as equipment was installed in 2008 and upgraded in 2009, it now permits instructional
sessions within the library. There are soft seating areas, group study rooms, and laptop tablets, but the design of the
library, with an atrium extending three floors, allows for a great deal of noise throughout necessitating more group
study rooms. The comfortable furniture is now aging and wearing out and there is the need for larger work areas in
the computing area. There is also the need to explore noise reduction/absorption systems to address ongoing patron
concerns.

Conclusion




The General Education Oversight Committee (GEOC) at UConn has indicated that the “unofficial
education of students should happen in the learning commons.” (GEOC, 2009). At this point, the regional campuses
have made strides toward creating learning commons reflecting their campus’ needs. The effectiveness of the
regionals’ commons in addressing the learning needs of students requires assessment. Preliminary indicators of
success are increased gate counts at all regional campuses; positive anecdotal feedback from students, faculty and
campus administrators; expansion of the library’s role in the writing process; and more effective use of library space
for instruction. The regional campuses will be participating in the main campus’ assessment initiatives. These will
include surveys, filmed interviews, and student “monologues” in the spring of 2010. LibQual data from the 2011
survey will further serve to gauge user satisfaction.
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Phase 1. Information Gathering

Learning Commons Task Force
Regional Campus Libraries
Project Plan Outline

A. Environmental Scan for best practice

1.
2.

Literature review

Learning Commons site visits
a. In-person
b. Virtual

3. Create surveys — could be different for each library
B. Attend conferences and programs
C. Consult with key people at Storrs

1.
2.
3.
4.
5.

Scott Kennedy, LC Project Manager, HBL

Dave Avery, Facilities Librarian, HBL

Steven Park, LRC Manager, HBL

Kim Chambers, Director, Educational Technologies (ITL), Storrs
Tony Molloy, IT Support Services, HBL

D. Consolidate information gathered [END OF AUG. 2007]

Phase 2. Conversation with Communities
A. Identify people to involve at each campus
B. Presentation by Scott, Kim and Steven to each campus
C. Meet with groups and key players

Sk Wb~

7

Writing Center

Campus IT staff

Tutoring services

SGA and other student groups
Campus director

Library staff

Student services staff

D. Conduct survey and tabulate information (Jan.-Feb. 2008)
E. Conduct focus groups
F. Consolidate information gathered [Fall 2008]

Phase 3. Planning and Development for each library

Meet again with partners on campus
Create vision and goals
Define services and decide on LC components to include
Consult with BKM interior designer
Decide on locations
Cost estimates

1. personnel

2. equipment and software

3. wiring

4. furniture

5. renovations
G. Draw up floor plans [Spring 2008]
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Appendix B

UConn Regionals: Learning Commons Survey

1. SURVEY INTRODUCTION

We veant to find out your experiences with the Fbeary, writing, tutoring. and technology services en campus and ask
that you complete this brief survey. The information that you provide will belp us plan the Learning Commeons, where
students will be able to find services that enhance learning, writing, research, and teaching.

The survey has 28 questions. Answering the multipie choite questions should take approximately 10 minudes, We
weltome your suggestions at the and of each section, Afer submitting the survey, enter your Huskymail email
address {which will be kept confidential and will not be linked to your survey response} for the raffle. The vinners of
the Pod Nanos {one per regional campus) will ba notified by emai.

IMPORTANT: Clicking the "Next” button on each page will save your answers; if you want to go back o previous
pages to change your answers, you may do so by clicking on the "Prev”® buttor on your internst browser. However,

ence you click “Deone” on the final page of the survey, your answers will be sent and you will not be sble to make
3nGes,
Thank you for your time!

1. Please indicate your status:
™ vagergrasuste
£ Magters

Dactorat

e

2. How long have you attended UConn?
* 0.3 years

2.4 yaurs

44 yeMs

e

3. Your Primary UConn Campus:
* Avery Point

Graster Haritorg

T Stamtors

' svrs

7 Tarsington

™ Watertury

T Other (0.9 Law, Heath Canter)

. A. RESEARCH AND STUDYING ENVIRONMENT

4. Where do you prefer to work on assignments when you are on campus? {check all
that apply)
™ Stodent Lounges
Sdent Sovernman ares
EMpLy ronms o6 CAMPUS
™ Couryyard/Outdoars
Library
1 dnn? work on assignmonts on Campus

Pags
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5. How important are the following to you when you work on assignments alone?
{check all that apply)

g

Tiioual workusations/study carrals

' study tadles

T soft gesting {e.5. sofas)

esprirical sutiats

™ mdwiduat roums

" access 10 & CRINPOREr (RGY your swal with coline scoeen
H20055 1 whitebosrds ang markers

BIERES 1D M-pAYEAn halp

T scress to oniine help

quigt area

6. Please let us know what we can do to improve your research and studying
environment.

#f
i |
3. B. LIBRARY

7. How satisfied are you currently with your learning experience at the library?
& Very Satistied

" Satished

Somewhiot Satistfied

Ungecided

Somentat Dizsatisfied

T ary Dizsatigthed

Dont Xrow;Dont Use

8. How many times do you typically use the library in the course of an academic
year?

® Atmost every day

b tom LIRS D Week

T Ataw times & month

“ & tew HImes & samester (1-3)

' Maphe orom or teboe

ot a9

Pags
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9. Where do you prefer to work on assignments when you are in the library? {check
all that apply)

Computes Worksiations

£ Study reoms

2 watn fioor of the Norary

Ypper floors of the Hdrary

I Stusy tables in the Lbrary

" Cudiclus/study Carvels in Linrary

™ Open areas with casuat seating

1 don't work on assignments in the Udrary

10. Indicate reasons why you haven't used the library. (check all that apply)

Louation IS Inconventent
' The hours don’t werk with my schedute
77 There wasn't anyone 16 help me whon § went
1 don't need research hetp
¥ 1 enry on othars 1o Retp o with resoands
1 use the Ebrasy

11. Indicate the services/resources expected from the library {check all that apply)

g

Help with assignments
selp with spozific software (HS Cition Wora, Extai, Fowarpouing, .}
g past for p G g B
™ Halp with UConn resouroes ¢ ymall, Ketld, HuskyCT/vista)
Finging resourcns 1O panars
7 Sesmarets
" Computer workstaticos tor accesmng the fntermer
Computer Workstaticons 1or wTiting papers
Group SwWoY space
Seanning Equipment
“ Faving Squipment
7 Booms equippus with computers projectors ang audlofvideo recording equipment
T Study space far after-Glraty Hoers

12. Please let us kmow what we can do to improve your research and studying
environment at the library,

P

4, C. WRITING CENTER

Fage X
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13. How satisfied are you currently with the writing center services?
* very Suistied
Sanstied
" Semawhat Sstisted
' undecites
Somewnat Dissatistied
7 very Dissatistied
7 Don't XnowsOoe't Use

4

14. How many times do you typically use the writing center in the course of an
academic year?
2 onoe & week
A few Hmes & month
A fow times o semester (3.3}
' Maybe once of twiok B year
T Mot ot aff

o

15. Indicate reasons why you haven't used the writing center? {check all that apply)
7 Lowation 15 Inconventent

£ The hours don’t work with my scheduie

There Wasn't aayone 1o Belp me wien §went

£ 1 dowt know haw to cign up for an appointment

1 aon't nees writing hesp

™ 1 resy on others 10 balp me with wiiting

1 d1ant Knsw we had 3 writing center

1 sae the wrtting center

16. Indicate the services expected from the writing center (check all that apply)
7 Thesis Statement

i Revision

P sormatting {e.q. NS Offcs Word, Excel, Powarpaint, excs

4

7 cuations (e.g. HLA, APA, #50.)
7 Finclng snd using sources In papers
Holp wih lab reports (Diciogy, chenintry, otc.}

ot

Othas (ptease cpecly}

.4
17. Are you aware that the writing center offers workshops on common writing
issues?

Yex
* do
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18. Please let us know what we can do to improve the writing center.
. : 3

“

5. D. TUTORING SERVICES

19. How satisfied are you currently with tutoring services?
T very Satisfieg
" Somewhat Satistied
T Undedded
™ Semewnat Otssatistie
very Dlssatisfed
T Gon't Knaw; Dant Use

20. How many times do you typically use tutoring services in the course of an
academic year?

7 onee & week

7 A taw Stmes 2 month

£ tow times 3 semester {1433
Mayhe a0t Or twith & Fou
Mot a2 Al

21. Indicate reasons why you haven’t used the tutoring services? {check all that
apply)

oy

7 10cation is inconventent

The fours dont work with my schedule

T There wasat awone to baip me when 1 went

1 dom't seed tutoring help

£ 1 roty on athers 2o help me with tatortng

£ 1 uge tutoring services

22. Indicate the services expected from the tutoring center (check all that apply)
T telp with G couries (Chemistry, mamthomatics, STAtstes, e ¥

I nelp with statizticat scitwars {Minital, SPSS, e}

7 other

Other (ploase specify)

23, Please let us know what we can do to improve the tutoring services.

a
-

6. E. TECHNOLOGY
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24. How satisfied are you currently with your technical support services on campus?
Nury Satisliad
-7
Somennat Satisted
Lndecited
Somewhat
£ Dissatistied
" very Dissatistied
Don't Kpow/ Don't 250

25. What tasks do you routinely perform on a computer while you are on campus?
{check all that apply)

smal

wiite cowursn ausignmventy

BLeess HuskyCTIVISIS

wse search engings {&.g. Google, Yahoo, ste.§ tor rosexrch

s the HDEAFY DOMEPIE NE reseaich (e.9., fed books, antices, eic.)

wEt the web Yor o { usage (online b yEpace, Games, masic, 210}
chat enline with a thrarag

T Use MS Ofce Products (Ward, Excol, Powerpalnt, ete)

1 dont uze computers on CamMpUs

26. Which of the following software applications do you need to complete your
assignments? {check all that apply)

MG Othice Praducts (€.9. Word, Exont, Powerpainty
I publishing software (6. Acrobat)
Graghics software {€.9. Phatoshod)

% sar and texts
™ miegrap {e.g. BRgNOte, RETWOSKS, 612}
T web-tased collaboraticn 1ous (6.9, © Poar , e}
7 gtavsticsl deta: {e.g. Minitah, SPSS, eI}
Other {piease speafy)
|
5
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27. If on-campus training sessions were available, what kind of sessions would be of
interest to you? {check all that apply)

WS Office Products (8.9 Ward, Excel, Powerpoing), ete.}
fo.g. Acradat)
5 fo.9. Ph
Vieh {e.. ]
T Scanning software fuy Emages and texts
= Leairy databoses
T amiingragnic citation sateare {0.g. EnaNote, RefWorks)
' ab-basa colaboration tuols {2.0. Catalyst Pear Reviawy

T sravatics domn {0.9. NiniTab 5988, atc)

Other {piease specity)
P
28. Please let us know what we can do to improve technical support.
2
21

7. PERSONAL INFORMATION

29, Please enter the following information to enter the drawing for the 8GB Silver
iPod Nano {3rd Generation).

Mama: l o

Husky Email; b

30. Campus Affiliation:

F hwery Poing

7 Gronter Harttore
* Stamtors

™ Yommgten

7 Wareroury

Page 7




From: Regional Campus Library Director
To: [UCONN STUDENTS-L]

Subject: WIN A NANO! JUST TAKE OUR SURVEY

This is no gimmick! The libraries at UConn’s regional campuses need the help of our students. We need it
so much we’re willing to give one student at each regional campus an 8GB SILVER NANO - free and with
only one string attached. The string? To enter our NANO drawing you must go to the following web link
and complete our survey about the Learning Commons, where students will be able to find services that
enhance leaming, writing, research, and teaching.

After submitting the survey, enter your Husky e-mail address (which will be kept confidential and will not
be linked to your survey responses) for the raffle and the lucky NANO winner will be notified by e-mail. It
could be YOU!

TO ENTER OUR DRAWING: http://tinyurl.com/2ctsgc

The Fine Print: The survey concludes on January 31, 2008. Entries received after that date will not be
included in the drawing. The iPod Nano winner will be notified within 2 weeks after the conclusion of the
survey. Only 1 Nano, which will be new in its original packaging, will be awarded for each regional
campus. The winner must be a currently enrolled UConn student and must provide verification of student
status. The winner must agree to allow the University Libraries to make public his/her name and student
status and also to use a photo, if taken, as part of the Libraries’ public relations activities.
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